
Writing Personal Narratives 

Grade: 1st 

Scope and Sequence 

Lesson 1: Writers use a strategy for gathering a story idea. 

Lesson 2: Writers narrow the focus of their ideas. 

Lesson 3: Writers tell their stories across their fingers. 

Lesson 4: Writers examine a strong student sample in order to deeply understand 

narrative structure. Writers learn how to use the 5-frame graphic organizer.  

Lesson 5: Writers plan their stories on a 5-frame graphic organizer. 

Lesson 6: Writers draft their stories using a 5-frame graphic organizer as a guide.  

Lesson 7: Writers celebrate their progress. 

Lesson 8: Writers write stories in booklets. 

Lesson 9: Writers plan their stories on a 5-frame graphic organizer. 

Lesson 10: Writers draft their stories using their five senses to add detail. 

Lesson 11: Writers draft strong endings. 

Lesson 12: Writers learn how to add transition words or phrases to help move the 

story forward or to help sequence information. 

Lesson 13: Writers will review and edit their writing for clarity. 

Assessment Scales  

  



Common Core State Standards 
 
CCSS: ELA & Literacy in History/Social Studies, Science, & Technical Subjects K-5, CCSS: Grade 1, 
Writing 
3. Write narratives to develop real or imagined experiences or events using effective technique, 
well-chosen details, and well-structured event sequences. 

¶  W.1.3. Write narratives in which they recount two or more appropriately sequenced 
events, include some details regarding what happened, use temporal words to signal 
event order, and provide some sense of closure. 

5. Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a 
new approach. 

¶  W.1.5. With guidance and support from adults, focus on a topic, respond to questions 
and suggestions from peers, and add details to strengthen writing as needed. 

CCSS: ELA & Literacy in History/Social Studies, Science, & Technical Subjects K-5, CCSS: Grade 1, 
Speaking and Listening 
Comprehension and Collaboration 
1. Prepare for and participate effectively in a range of conversations and collaborations with 
ŘƛǾŜǊǎŜ ǇŀǊǘƴŜǊǎΣ ōǳƛƭŘƛƴƎ ƻƴ ƻǘƘŜǊǎΩ ƛŘŜŀǎ ŀƴŘ ŜȄǇǊŜǎǎƛƴƎ ǘƘŜƛǊ ƻǿƴ ŎƭŜŀǊƭȅ ŀƴŘ ǇŜǊǎǳŀǎƛǾŜƭȅΦ 

¶  SL.1.1. Participate in collaborative conversations with diverse partners about grade 1 
topics and texts with peers and adults in small and larger groups. 

¶  SL.1.1a. Follow agreed-upon rules for discussions (e.g., listening to others with care, 
speaking one at a time about the topics and texts under discussion). 

¶  SL.1.1c. Ask questions to clear up any confusion about the topics and texts under 
discussion. 

Presentation of Knowledge and Ideas 
4. Present information, findings, and supporting evidence such that listeners can follow the line 
of reasoning and the organization, development, and style are appropriate to task, purpose, 
and audience. 

¶  SL.1.4. Describe people, places, things, and events with relevant details, expressing 
ideas and feelings clearly. 

5. Make strategic use of digital media and visual displays of data to express information and 
enhance understanding of presentations. 

¶  SL.1.5. Add drawings or other visual displays to descriptions when appropriate to clarify 
ideas, thoughts, and feelings. 



6. Adapt speech to a variety of contexts and communicative tasks, demonstrating command of 
formal English when indicated or appropriate. 

¶  SL.1.6. Produce complete sentences when appropriate to task and situation. 

CCSS: ELA & Literacy in History/Social Studies, Science, & Technical Subjects K-5, CCSS: Grade 1, 
Language 
Conventions of Standard English 
1. Demonstrate command of the conventions of standard English grammar and usage when 
writing or speaking. 

¶  L.1.1. Demonstrate command of the conventions of standard English grammar and 
usage when writing or speaking. 

2. Demonstrate command of the conventions of standard English capitalization, punctuation, 
and spelling when writing. 

¶  L.1.2. Demonstrate command of the conventions of standard English capitalization, 
punctuation, and spelling when writing. 

¶  L.1.2b. Use end punctuation for sentences. 
¶  L.1.2e. Spell untaught words phonetically, drawing on phonemic awareness and spelling 

conventions. 

  



1st Grade Personal Narrative Writing 

Lesson 1 (2 days) 

Concept: Writers plan and rehearse their writing. 
Student Action:  Writers use a strategy for gathering a story idea. 
Pre-Corrections: ¶ Make connections to the writing process steps you taught in the 

ƛƳƳŜǊǎƛƻƴ ǳƴƛǘΦ 5ǳǊƛƴƎ ǘƘƛǎ ƭŜǎǎƻƴΣ ȅƻǳ ŀǊŜ ƛƴ ǘƘŜ ά¢Ƙƛƴƪέ ǎǘŀƎŜΦ 

¶ CƻǊ ǎǘǊǳƎƎƭƛƴƎ ǿǊƛǘŜǊǎΣ ŎƻƴǎƛŘŜǊ ǇǳǘǘƛƴƎ ǘƘŜƳ ƛƴ ǘǊƛŀŘǎ ŘǳǊƛƴƎ άL 5ƻ 
Lǘέ ŀƴŘ ά²Ŝ 5ƻ Lǘέ όƭƻǿΣ ƳŜŘƛǳƳΣ ƘƛƎƘύ 

¶ If you anticipate that students will not be able to come up with an 
idea to write about, then choose a shared experience from school 
for your example. 

¶ Have students who have a hard time getting started stay back on 
the carpet with you. Have them tell their story again orally to you 
or to a partner before they go to their seat. 

¶ When using examples and non-examples, be sure to always end 
with the example ς what you want students to do.  

Materials: ¶ Writing paper you used during immersion unit 

¶ Writing Process Steps Chart from Immersion Unit (to use as a 
resource) 

 

I Do It 
 

Connection 
 

Teach 
 

 

1. ά²ǊƛǘŜǊǎΣ ǿŜ ƘŀǾŜ ōŜŜƴ ǊŜŀŘƛƴƎ ǎƳŀƭƭ ƳƻƳŜƴǘ ǎǘƻǊƛŜǎ ŀƴŘ ǿǊƛǘƛƴƎ 
in our writing workshop for a while. Now, I want to teach you how 
to write a small moment story.  

1. The first step writers do to write a small moment story is think of a 
story idea ς something they want to write about. Demonstrate the 
gesture of pointing ǘƻ ȅƻǳǊ ǘŜƳǇƭŜ ǿƘŜƴ ǎŀȅƛƴƎ ά¢Ƙƛƴƪ ƻŦ ŀ {ǘƻǊȅ 
LŘŜŀΦέ  

2. One way to think of a story idea is to remember a time when you 
were scared, excited, mad, or nervous, and then write about it. 
(These are just examples ς choose your own words based on your 
discussions during immersion unit.)  

3. Think aloud while you come up with a story idea.  

¶ Non-Example: I remember a conversation I had yesterday 
with my son when we were driving home, but I really 
ǿŀǎƴΩǘ ŜȄŎƛǘŜŘΣ ƻǊ ǎŎŀǊŜŘΣ ŜǘŎΦ It was just kind of a regular 
thing that happens every day. {ƻΣ LΩƳ ƴƻǘ ƎƻƛƴƎ ǘƻ ŎƘƻƻǎŜ 
to write about that. 

¶ Example: I do remember the time I decided to go down a 
scary water slide and how nervous and excited I was to do 
it. Because it was so exciting, I remember every detail. So, 
LΩƳ ŘŜŦƛƴƛǘŜƭȅ ƎƻƛƴƎ ǘƻ ǿǊƛǘŜ ŀōƻǳǘ ǘƘŀǘΗ 

 



 

 

 

 

 

 

  

 

We Do It 
 

Active 
Engagement 

 

 

1. Now I want all of you to close your eyes and think of a time when 
you were excited, scared, and mad, etc. !ŦǘŜǊ ǘƘŜȅΩǾŜ ƘŀŘ ǘƛƳŜ ǘƻ 
think, have them turn and talk to tell their partners what their 
stories will be about. 

2. Circulate the group to listen to their stories and choose a student 
to stand in front of the group to share their story idea. 

3. After the student tells the group what he is going to write about, 
prompt the student to tell the story. Afterwards, paraphrase what 
he just said and hold up one finger for each the beginning, middle, 
and end of his story as you tell it.  

4. Emphasize that this is a great story to tell because the particular 
emotion he was feeling will help him write all of the details to tell 
his story.  

 

Mid-Workshop 
Teaching Point 

Options: 

¶ Notice common errors students are making and teach to them 

¶ Highlight a student who is applying strategy 
 
 

You Do It 
 

Link 
 

 

1. When I was listening to all of you talk to your partners, I heard 
some great story ideas! Just like writers do, you used the strategy 
of thinking of a time when you felt a strong emotion to help you 
come up with your idea. Now your job is to write a story about it! 

 

After-the-
Workshop Share 

Options: 

¶ wŜǾƛŜǿ ǘƘŜ ŘŀȅΩǎ ǘŜŀŎƘƛƴƎ Ǉƻƛƴǘ 

¶ IƛƎƘƭƛƎƘǘ ŀ ǎǘǳŘŜƴǘΩǎ ǿƻǊƪ ǘƘŀǘ ƛǎ ƛƴ ƭƛƴŜ ǿƛǘƘ ŦƻŎǳǎ ŦƻǊ ǘƘŜ Řŀȅ 
(or have the student do it) 

¶ Have students partner up to share 



1st Grade Personal Narrative Writing 

Lesson 2 

Concept: Writers plan and rehearse their writing. 
Student Action:  Writers narrow the focus of their ideas 
Pre-Corrections: ¶ Make connections to the writing process steps you taught in the 

immersion unit. DurinƎ ǘƘƛǎ ƭŜǎǎƻƴΣ ȅƻǳ ŀǊŜ ƛƴ ǘƘŜ ά¢Ƙƛƴƪέ ǎǘŀƎŜΦ 

¶ CƻǊ ǎǘǊǳƎƎƭƛƴƎ ǿǊƛǘŜǊǎΣ ŎƻƴǎƛŘŜǊ ǇǳǘǘƛƴƎ ǘƘŜƳ ƛƴ ǘǊƛŀŘǎ ŘǳǊƛƴƎ άL 5ƻ 
Lǘέ ŀƴŘ ά²Ŝ 5ƻ Lǘέ όƭƻǿΣ ƳŜŘƛǳƳΣ ƘƛƎƘύ 

¶ If the demonstration in this lesson does not fit your style, refer to 
Lucy Calkins lesson focusing ideas using the analogy of a 
watermelon topic verses a seed story. 

¶ Have students who have a hard time getting started stay back on 
the carpet with you. Have them tell their story again orally to you 
or to a partner before they go to their seat. 

¶ When using examples and non-examples, be sure to always end 
with the example ς what you want students to do.  

Materials: ¶ Writing paper you used during immersion unit 

¶ Writing Process Steps Chart from Immersion Unit (to use as a 
resource) 

¶ Question written for all to see ς ά²Ƙŀǘ ƛǎ ǘƘŜ Ƴƻǎǘ thing or part I 
ǿŀƴǘ ǘƻ ǎƘŀǊŜΚέ  

¶ A ball of string 

¶ Scissors 
 

I Do It 
 

Connection 
 

Teach 
 

 
1. Remind students ŀōƻǳǘ ǘƘŜ ƳŜƴǘƻǊ ǘŜȄǘǎ ǘƘŜȅΩǾŜ ǊŜŀŘ ŘǳǊƛƴƎ ǘƘŜ 

immersion unit and how the authors did not write about every 
event in an entire day. They only told a story about one little part.   

2. Explain that when writers write a story they ask themselves ς
ά²Ƙŀǘ is the most important thing or part I want to share?έ (Point 
to each word as you read the sentence.) Ask students to chorally 
repeat the sentence with you.   

3. Tell students that you want to tell a story about ___. Today I want 
to tell a story about the time I went to the movies with my friend.  

4. Explain that the ŦƛǊǎǘ ǉǳŜǎǘƛƻƴ ȅƻǳ ŀǎƪ ȅƻǳǊǎŜƭŦ ƛǎΣ ά²Ƙŀǘ ƛǎ ǘƘŜ 
most important thing or part I want ǘƻ ǎƘŀǊŜΚέ όtƻƛƴǘ ǘƻ ŜŀŎƘ ǿƻǊŘ 
as you read the sentence.) Ask students to chorally repeat the 
sentence with you.  

Example:  
a. Think aloud as you determine what the most important part 

is. I need to think about what my story is really about. What 
is the most important thing I want to share? I really want to 
zoom in on the small part when my friend had problems 



with her pop.  I want to start close to the moment, or in this 
ŎŀǎŜΣ ǘƘŜ ǇƻǇ ǇŀǊǘΧ 

b. Retell the events surrounding the most important part you 
chose. (1. The theater became pitch black, 2. My friend tried 
ǘƻ Ǉǳǘ ƘŜǊ ǇƻǇ ƛƴ ǘƘŜ ŎǳǇ ƘƻƭŘŜǊΣ оΦ {ƘŜ ŎƻǳƭŘƴΩǘ ǎŜŜ ŀƴŘ ǎƘŜ 
spilled it all over my lap, 4. I laughed because it was funny, 
ōǳǘ ǘƘŜƴ L ǊŜŀƭƛȊŜŘ L ŎƻǳƭŘƴΩǘ ǎǘŀȅ ǘƻ ǿŀǘŎƘ ǘƘŜ ƳƻǾƛŜΣ рΦ ²Ŝ 
both were sad that we had to go home early so I could 
change.)  

c. Use the ball of string as a visual. As you tell each part of the 
focused story, slide your finger across the string making it a 
bit longer each time. End with a length of string that is 
about shoulder width. Tape it on the board and write 
άCƻŎǳǎŜŘ {ǘƻǊȅΣέ ƴŜȄǘ ǘƻ ƛǘΦ 

Non-Example: 
a. Retell the same story using a new piece of string as a visual. 

Include every event that took place during your story. End with 
a very long piece of string. Tape it on the board under the 
string that represents your focused story.  

b. Ask students what they notice between the two pieces of 
string.  What story do they like better? Why? Explain that 
when you told the second story, you forgot to ask the question 
ς ά²Ƙŀǘ ƛǎ ǘƘŜ Ƴƻǎǘ ǘƘƛƴƎ ƻǊ ǇŀǊǘ L ǿŀƴǘ ǘƻ ǎƘŀǊŜΚέ 

5. End by repeating the focused story you told as an example. 
Reiterate that writers ask the question ς ά²Ƙŀǘ ƛǎ ǘƘŜ Ƴƻǎǘ 
important thing or part I want to share. 

 

We Do It 
 

Active 
Engagement 

 

 
1. Explain to students that they are going to practice zooming in just 

like writers do.  
2. Recall a shared event that took place at school. Explain that you 

are going to practice zooming in together as you tell a story about 
____ (i.e. school assembly).  

3. Ask students to think about the most important thing or part they 
want to share. After they had think time, have them turn and tell a 
partner. Circulate the room and record 2-3 ideas that you hear 
ŀƭƻƴƎ ǿƛǘƘ ǘƘŜ ǎǘǳŘŜƴǘǎΩ ƴŀƳŜǎΦ 

4. Share the 2-3 names/ideas that you recorded. Choose one to tell 
the story about.  

5. Tell students that their hands will be the string. Tell a story about 
the most important part and have students make their hands go 
just a bit farther apart as you tell each event. Ask students to 
contribute to the story. 

6. Once you are done, have students look at their hands. Are they 
ŎƭƻǎŜ ƻǊ ŦŀǊ ŀǇŀǊǘΚ 5ƻ ǘƘŜȅ ǘƘƛƴƪ ƛǘΩǎ ŀ ŦƻŎǳǎŜŘ ǎǘƻǊȅΚ 



  

Mid-Workshop 
Teaching Point 

Options: 

¶ Notice common errors students are making and teach to them 

¶ Highlight a student who is applying strategy 
 
 

You Do It 
 

Link 

 
1. Explain that it is their turn to practice writing a focused story. Ask 

students to close their eyes and think about - What is the most 
important thing or part they are going to write about today? 

2. Have them turn and tell a partner their story. Partner 1 tells her 
story and spreads her hands at each important part. Partner 2 says 
whether or not it was a focused story. After they are done, switch 
roles.  

After-the-
Workshop Share 
 
 

Options: 

¶ wŜǾƛŜǿ ǘƘŜ ŘŀȅΩǎ ǘŜŀŎƘƛƴƎ Ǉƻƛƴǘ 

¶ IƛƎƘƭƛƎƘǘ ŀ ǎǘǳŘŜƴǘΩǎ ǿƻǊƪ ǘƘŀǘ ƛǎ ƛƴ ƭƛƴe with focus for the day 
(or have the student do it) 

¶ Have students partner up to share 



1st Grade Personal Narrative Writing 

Lesson 3 

Concept: Writers plan and rehearse their writing. 
Student Action:  Writers tell their stories across their fingers 
Pre-Corrections: ¶ Make connections to the writing process steps you taught in the 

ƛƳƳŜǊǎƛƻƴ ǳƴƛǘΦ 5ǳǊƛƴƎ ǘƘƛǎ ƭŜǎǎƻƴΣ ȅƻǳ ŀǊŜ ƛƴ ǘƘŜ ά{ŀȅέ ǎǘŀƎŜΦ 

¶ CƻǊ ǎǘǊǳƎƎƭƛƴƎ ǿǊƛǘŜǊǎΣ ŎƻƴǎƛŘŜǊ ǇǳǘǘƛƴƎ ǘƘŜƳ ƛƴ ǘǊƛŀŘǎ ŘǳǊƛƴƎ άL 5ƻ 
Lǘέ ŀƴŘ ά²Ŝ 5ƻ Lǘέ όƭƻǿΣ ƳŜŘƛǳƳΣ ƘƛƎƘύ 

¶ Have students who have a hard time getting started stay back on 
the carpet with you. Have them tell their story again orally to you 
or to a partner before they go to their seat. 

¶ When using examples and non-examples, be sure to always end 
with the example ς what you want students to do.  

Materials: ¶ Writing paper you used during immersion unit 

¶ άaȅ {ǘƻǊȅ tƭŀƴƴƛƴƎ hǊƎŀƴƛȊŜǊέ  

¶ Writing Process Steps Chart from Immersion Unit (to use as a 
resource) 
 

 

I Do It 
 

Connection 
 

Teach 
 

1. Review lesson 2 with students. Emphasize the question that 
writers ask themselves when they write a story.  

2. Explain that once writers decide the important part they are going 
ǘƻ ǿǊƛǘŜ ŀōƻǳǘΣ ǘƘŜȅ ŘƻƴΩǘ ǎǘŀǊǘ ǿǊƛǘƛƴƎ ǊƛƎƘǘ ŀǿŀȅΦ ¢ƘŜȅ ǇǊŀŎǘƛŎŜ 
their story by telling it out loud across their fingers.  Explain that 
ȅƻǳ ŀǊŜ ƳƻǾƛƴƎ ŦǊƻƳ ǘƘŜ ά¢Ƙƛƴƪέ ǎǘŜǇ ƻŦ ǘƘŜ ǿǊƛǘƛƴƎ ǇǊƻŎŜǎǎ ǘƻ ǘƘŜ 
ά{ŀȅέ ǎǘŜǇΦ 

3. 5ƛǎǇƭŀȅ ǘƘŜ Ǿƛǎǳŀƭ ŜƴǘƛǘƭŜŘΣ άaȅ {ǘƻǊȅ tƭŀƴƴƛƴƎ hǊƎŀƴƛȊŜǊΦέ 
Students should have seen this during the immersion unit. 

4. Review with students how to use this visual as a guide when you 
practice your story.  

a. Thumb: Who is my story about? Where does it take 
place? 

b. First Finger: What happened first? 
c. Middle Finger: What happened second? 
d. Ring Finger: What happened last? 
e. Pinky: How did I feel? 

5. Tell the same story you modeled in lesson 2 across your fingers, 
touching each finger as you tell your story. 

 

We Do It 
 

Active 
Engagement 

1. Retell the story (across your fingers) you told about the shared 
ŜǾŜƴǘ ŘǳǊƛƴƎ ά²Ŝ 5ƻ Lǘέ ƛƴ ƭŜǎǎƻƴ нΦ Think aloud as you ask the 
question(s) associated with each finger. Ask students to touch 
each of their fingers along with you as you tell the story.  



 

 

 

 2. Have students tell the same story across their fingers to a partner. 
Structure it so partner 1 goes first while you circulate the room. 
After most 1s are done, have 2s go next.  

Mid-Workshop 
Teaching Point 

Options: 

¶ Notice common errors students are making and teach to them 

¶ Highlight a student who is applying strategy 
 
 

You Do It 
 

Link 

 

1. Use the process below to have students orally rehearse their 
stories with their partners (make sure partners are numbered 1 
and 2). Circulate among the partners as they are talking. 

a.  Focus on the Thumb ς Who is my story about? Where 
does it take place? Have partner 1 say to partner 2, 
άaȅ ǎǘƻǊȅ ƛǎ ŀōƻǳǘΧέ {ǿƛǘŎƘ ŀŦter most 1s are done. 
Make sure you have 2s use the sentence starter. 

b. Focus on the Fore Finger ς What happened first? 
tŀǊǘƴŜǊ н ǎŀȅǎ ǘƻ ǇŀǊǘƴŜǊ мΣ ά¢ƘŜ ŦƛǊǎǘ ǘƘƛƴƎ ǘƘŀǘ 
ƘŀǇǇŜƴŜŘ ƛǎΧέ {ǿƛǘŎƘ ŀŦǘŜǊ Ƴƻǎǘ нǎ ŀǊŜ ŘƻƴŜΦ aŀƪŜ 
sure you have 1s use the sentence starter. 

c. Focus on the Middle Finger ς What happened next? 
tŀǊǘƴŜǊ м ǎŀȅǎ ǘƻ ǇŀǊǘƴŜǊ нΣ ά¢ƘŜ ƴŜȄǘ ǘƘƛƴƎ ǘƘŀǘ 
ƘŀǇǇŜƴŜŘ ƛǎΧέ {ǿƛǘŎƘ ŀŦǘŜǊ Ƴƻǎǘ мǎ ŀǊŜ ŘƻƴŜΦ aŀƪŜ 
sure you have 2s use the sentence starter. 

d. Focus on the Ring Finger ς What happened last? 
Partner 2 sŀȅǎ ǘƻ ǇŀǊǘƴŜǊ мΣ ά¢ƘŜ ƭŀǎǘ ǘƘƛƴƎ ǘƘŀǘ 
ƘŀǇǇŜƴŜŘ ƛǎΧέ {ǿƛǘŎƘ ŀŦǘŜǊ Ƴƻǎǘ нǎ ŀǊŜ ŘƻƴŜΦ aŀƪŜ 
sure you have 1s use the sentence starter. 

e. Focus on the Pinky Finger ς How did I feel? Partner 1 
ǎŀȅǎ ǘƻ ǇŀǊǘƴŜǊ нΣ άL ŦŜƭǘΧέ {ǿƛǘŎƘ ŀŦǘŜǊ Ƴƻǎǘ мǎ ŀǊŜ 
done. Make sure you have 2s use the sentence starter. 

2. Call on a few students to come up in front of the class and orally 
tell their story across their fingers. Scaffold when necessary 

There will be no writing on this day 

After-the-
Workshop Share 
 
 

Options: 

¶ Review the dayΩǎ ǘŜŀŎƘƛƴƎ Ǉƻƛƴǘ 

¶ IƛƎƘƭƛƎƘǘ ŀ ǎǘǳŘŜƴǘΩǎ ǿƻǊƪ ǘƘŀǘ ƛǎ ƛƴ ƭƛƴŜ ǿƛǘƘ ŦƻŎǳǎ ŦƻǊ ǘƘŜ Řŀȅ 
(or have the student do it) 

¶ Have students partner up to share 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

 

 

 

 

 

 

My Story 

Planning 

Organizer  

Ending 

Beginning 

Middle  



1st Grade Personal Narrative Writing 

Lesson 4 
Concept: Writers plan and rehearse their writing. 

Student Action:  Writers examine a strong student sample in order to deeply 
understand narrative structure. Writers learn how to use the 5-frame graphic 
organizer.  
Pre-Corrections: ¶ Review components of a personal narrative you taught during the 

immersion unit to strengthen understanding. 
o LǘΩǎ ŀōƻǳǘ ƻƴŜ ǘƘƛƴƎ 
o True story about yourself 
o It has details that describe what happens 
o It has a beginning, middle, and end 
o Two or more events are told in order 

Materials: ¶ bŀǊǊŀǘƛǾŜ {ŀƳǇƭŜ άhƴŜ {ƴƻǿȅ 5ŀȅέ 

¶ 5-Frame Graphic Organizer ς Completed 
 

I Do It 
 
 

Connection 
 

Teach 
 

& 
 

We Do It 
 

Active 
Engagement 

 
 
 
 

1. Read through the student sample provided. Facilitate conversation 
around the craft of the narrative (i.e. What do you like about this 
writing? What do you think is done well? Can you tell what the 
small moment is? What type of details can you find?) Ask students 
to turn & talk before you call on individuals so everyone has an 
opportunity to respond. 

2. Introduce the completed 5-frame graphic organizer. Explain that 
the graphic organizer is a tool that writers use to plan and draft a 
small moment story and that the writer of the sample could have 
used something similar to plan.  

3. Draw connections between each frame of the graphic organizer 
and the student sample. Highlight the questions a writer asks at 
each frame in order complete it (below). 

a. Frame 1:  Who is my story about? Where does it take 
place? 

a. Frame 2: What happened first? 
b. Frame 3: What happened next? 
c. Frame 4: What happened last? 
d. Frame 5. How did I feel? 

4. tƻƛƴǘ ƻǳǘ ǘƘŜ ŦŀŎǘ ǘƘŀǘ ǿǊƛǘŜǊǎ ŘƻƴΩǘ ǿǊƛǘŜ ǘƘŜƛǊ ŜƴǘƛǊŜ ǎǘƻǊȅ ƻƴ ǘƘŜ 
graphic organizer; they just sketch the important pieces so they 
ǿƻƴΩǘ ŦƻǊƎŜǘΦ ¢Ƙƛǎ ƛǎ ǿƘŀǘ ƘŜƭǇǎ ȅƻǳ ǿǊƛǘŜ ŀ ǿŜƭƭ-organized small 
moment story.  

5. Explain that they will be using this writing tool to plan their own 
stories.  

Mid-Workshop 
Teaching Point 

Options: 

¶ Notice common errors students are making and teach to them 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

¶ Highlight a student who is applying strategy 
 
 

You Do It 
 

Link 
 
 
 
 

 
 
There will be no independent work on this day.  

After-the-
Workshop Share 

¶  

Assessment 
Checkpoint 

¶  



One Snowy Day 

One snowy day, I carried a big snowball all the way home 

ōǳǘ L ŘǊƻǇǇŜŘ ƛǘΦ {ƻ L ȅŜƭƭŜŘ άhƘ ƴƻΗέ ŀƴŘ L ŦŜƭǘ ǎŀŘΦ ¢ƘŜƴ 

my mom said to try to make a snowball. I made a 

snowball and it fell apart. Then my mom helped me. 

Finally my mom said I can keep it in the freezer and I 

ȅŜƭƭŜŘ ά¸ŀȅΗέ L ŦŜƭǘ ƘŀǇǇȅΦ 

 

 

 

 

 

 

 



 



 



 


